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ABSTRACT
Numerous countries have implemented inclusive education to enhance students' special
needs participation in education, including Indonesia. Each stakeholder involved has their
responsibilities to create successful inclusive practice. However, many obstacles emerge in
implementing inclusive education due to teachers' belief that they cannot teach special needs
children, which is defined as teacher efficacy in inclusive practice. This study investigated the
factor associated with teacher efficacy in inclusive practice, specifically in Indonesia's
inclusive primary school. Through quantitative analysis, this research aims to find out the
relationship between perceived school support and demographic factors, such as gender,
age, type of school, teaching experience, level of education, and training experience towards
teacher efficacy. The measurement used in this study were PSSIE (Perceived School
Support for Inclusive Education) (Ahmmed, 2013) and TEIP (Teacher Efficacy for Inclusive
Practice) (Sharma et al., 2012). Using the convenience sampling technique, 324 inclusive
primary school teachers from 15 provinces in Indonesia participated in this study. The result
shows that perceived school support have a significant and positive relationship with teacher
efficacy in inclusive practice (F(1, 322) = 129.978, p < .001, R2 = .54). In terms of
demographic factors, teacher efficacy is associated with age, type of school, level of
education, and training experience. It can be concluded that teachers will have efficacy in
teaching inclusive classrooms if they receive adequate support from the school, both
physically and emotionally. In addition, middle-aged teachers, who work in inclusive private
schools, have a high educational qualification, and have received training tend to have more
efficacy in inclusive teaching.
Keywords: Teacher Efficacy, Perceived School Support, Inclusive Education

1. Introduction
To successfully create equality of education, as stated in Sustainable Development Goals
(SDGs), every country should encourage inclusive education. Inclusive education is a system
where the school accepts and accommodates the needs of children with special needs to
learn alongside regular students [1]. Along with the emergence of the Salamanca Statement
in 1994, the urgency to implement inclusive education has been spread to most countries
globally. The system is trying to shift from segregation education, where all children with
special needs are placed in one special school, to inclusive education. In Indonesia, the
regulation about inclusive education implementation is written in Ministry of National
Education Regulation No. 70 the year 2009 [2]. All schools in most provinces are mandated
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to accept children with special needs, including but not limited to children with physical,
emotional, mental, intellectual, and social disabilities [3].
Through inclusive education, children with special needs will receive the benefit and
the regular students. Previous research has shown that inclusive education brings numerous
positive impacts. Firstly, students with special needs are proven to have more academic
achievements and social skills in an inclusive setting [4] [5]. They are more likely to improve
in language development, appropriate behavior, and social interaction with peers. Secondly,
an inclusive setting could also encourage parents with special needs children to have more
positive aspirations toward their children [6]. Parents would see their children mingling with
other regular students. Thus they would believe their children can slowly adjust to the real
world. Thirdly, both children with special needs and regular students will have a more
positive self-concept [7]. With all mentioned studies, it can be seen that an inclusive
education system is pivotal to be implemented.
The successful implementation of an inclusive system can not be separated from the
involvement of stakeholders. Principals, teachers, parents, counselors/psychologists, and the
community are responsible for creating a safe environment and embracing the inclusive
system in schools [8]. However, to accommodate students' needs in class, the teacher holds
an essential role in ensuring students can achieve their targeted goals. Teachers who work
in inclusive teaching face various challenges, including modifying the learning program,
managing classroom behavior, and communicating children's needs and progress to parents
[9]. Based on the educational level, teachers in inclusive primary schools have more concern
than any other class. They must teach basic literacy and numeracy skills to children with
different abilities and manage inappropriate classroom behavior [10].
Teachers in inclusive schools are responsible for teaching and providing different
teaching strategies to support student's academic and social development. Subsequently,
they are expected to believe in themselves to provide the best methods to make positive
outcomes called teacher efficacy. Teacher efficacy is a belief about teacher's capabilities to
conduct several actions that can result in desired outcomes of students' engagement and
learning, apart from the conditions of the child (i.e., difficult or unmotivated) [11]. The teacher
who has high efficacy might affect their teaching behavior, goals, and positive aspiration.
According to [12], the context of teacher efficacy is highly dependable on the specific task
that they possess. In inclusive education, teacher efficacy is needed to make them believe in
teaching children with special needs and providing suitable learning accommodation.
Teachers with high teacher efficacy in the inclusive classroom also tend to have a positive
attitude toward inclusive education, improve work satisfaction, and lower bias in children with
special needs in class [13].
Teacher efficacy is influenced by several factors, including external factors and internal
factors. One of the external factors is the support that they get from their surroundings.
Teachers who received support from the school tend to positively perceive their job [14] and
willing to accept children with special needs in their inclusive classroom [15]. Hence, their
efficacy will be improved as well. Previous qualitative research has shown that teacher
efficacy is related to perceived school support [16][17][18]. It was demonstrated by the
teacher's statement that said the more support they receive, the more they believe in their
competency to teach an inclusive classroom. However, there is no further research that
shows the effect of perceived school support on teacher efficacy. Perceived school support is
defined as a teacher's perception of comprehensive support received from principals, other
teachers, parents, and communities [19]. The support in training still lacks in Indonesian
inclusive schools, and implementing inclusive teaching practice not optimum [10]. Hence, it is
vital to find out the effect of perceived school support on teacher efficacy.
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Besides external factors, previous research also shows the impact of internal factors on
teachers' efficacy, including demographic variables. Research on gender factors affecting
teacher efficacy is still inconsistent. Pas et al. [20] found no gender differences in the level of
teacher efficacy for teachers in inclusive schools. Likewise, Moalosi and Forcheh [21] stated
that female teachers did show better performance than male teachers in engaging students
in activities. However, there were no differences found in teaching strategies and classroom
management not to affect teacher efficacy.
Meanwhile, research in Asian countries found that teacher efficacy in women is higher
than in men, one of which is the stereotype that women are more suitable to work in
education [22]. There is limited research on the relationship between teacher's age and
teacher efficacy in inclusive practice. However, in the general context, it was proven that age
also positively correlates with teacher efficacy [23]. The older the teacher, the more teacher
efficacy they have. Teachers with a higher education level tend to have high teacher efficacy
because they have more knowledge and training related to implementing inclusive teaching
[24]. However, several studies have shown the opposite, namely that the level of education,
including high school, undergraduate, and postgraduate graduates, is not related to teacher
efficacy [20].
Other demographic variables that are assumed to affect teacher efficacy are teaching
experience, training experience, and the type of school where they work. According to
previous research, teacher efficacy will increase with increasing experience [12][25][24].
Teaching experience in inclusive teachers will affect teacher efficacy because the longer the
teacher teaches, the more knowledge determining excellent or poor teaching for children with
special needs and regular students [26]. Through this, teachers will have higher efficacy in
education. Teachers who have more ample teaching experience will consider inclusive
classrooms as a solution to increasing regular students' tolerance of children with special
needs and the social and cognitive development of children with special needs [27]. Sharma
et al. [28] conducted research related to teacher efficacy and found that teacher training
related to inclusive education can improve teacher efficacy. Likewise, Forlin and Sin [29]
found that teacher training held by schools influences self-efficacy in teachers. Teachers will
feel more confident in teaching children with special needs in an inclusive class when they
have attended related training. When teachers are confident, teacher efficacy in conducting
and managing the class will also increase [30]. Concerning the type of schools, limited
research explains teacher efficacy in inclusive public and private school differences. Purbani
[31], in her qualitative study, finds that teachers in public schools have not shown effective
inclusive practice. They tend to be influenced by other stakeholders' perspectives who do not
react positively to the system and the children with special needs. In contrast, teachers in
private inclusive schools have more empathy, tolerance, and willingness to give all children
accommodation regardless of background [31].
The current study is aimed to find out the factors associated with teacher efficacy.
According to the literature review mentioned earlier, two main factors affect teacher efficacy:
external factor (perceived school support) and internal factor (demographic variables
including age, gender, education level, teaching experience, training experience, and type of
school). The hypothesis in this study is perceived school support and demographic variables
influence teacher efficacy. This study will collect data from an inclusive primary school
teacher in Indonesia regardless of the provinces where they employed or reside.
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2. Methods
2.1. Participant
Participants in this study were inclusive primary schools in Indonesia. The subjects are
selected using convenience sampling and distributed through online form and post due to the
pandemic Covid-19. There are three main requirements for a participant to be included in this
study, namely (1) is a teacher who teaches in inclusive public primary school or inclusive
private primary; (2) teach children with special needs and regular students in the same class;
(3) is a classroom teacher or specialist. There are 388 questionnaires collected, but only 324
can be further processed after the screening process. Teachers who participated in this
study are from 15 provinces in Indonesia, mainly from Java and Bali. Table 1 shows the
demographic data of the participants.
Table 1 Participant Demographics Data
Demographic Variables
Male
Gender
Female
≤30 years
31-40 years
Age
41-50 years
≥51 years
High School
Diploma
Education Level
Bachelor Degree
Master Degree
≤5 years
6-10 years
Teaching Experience
11-15 years
in Inclusive Setting
≥16 years
Inclusive Training
Experience

3.

Yes
No

N
100
224
157
94
44
29
17
7
270
30
251
37
22
14

Frequency (%)
30,9%
69,1%
48,5%
29%
13,6%
9%
5,2%
2,2%
83,3%
9,3%
77,5%
11,4%
6,8%
4,3%

148
176

45,7%
54,3%

Measure

3.1. Teacher Efficacy – TEIP
The measurement of teacher efficacy in this study uses Teacher Efficacy in Inclusive
Practice (TEIP) by Sharma et al. [28]. TEIP consists of three components: efficacy in
inclusive instruction, efficacy in collaboration, and efficacy in managing behavior. To use this
measurement, TEIP has to be translated and adapted into the Indonesian context first.
Previous research has adapted TEIP into the Indonesian language and context [32]. Hence
this study used the adapted version. TEIP has 18 items and measured by the Likert scale (4
points), with one (1) is "strongly disagree" to 4 with "strongly agree". An example of the items
is "I am confident with my capability to encourage students in doing activities/tasks that I
give". This measurement has a good item validity with a coefficient of 0.06-0.61 and a good
reliability score with an alpha coefficient of 0.77.
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3.2. Perceived School Support – PSSIE
Perceived School Support in Inclusive Education (PSSIE) by Ahmmed [19] was used in this
study as a measurement for perceived school support. This scale consists of 8 items
representing different types of support, including support from the principal, coworkers,
parents of regular children, parents of children with special needs, school committee, training
support, and availability of resources. PSSIE also has been translated and adapted into the
Indonesian language in this study. The responses are divided into 5 points Likert scale from
1 "not at all" to 5 "very adequate". The example from this measurement is "I get the needed
support from principal to implement inclusive education in the classroom level". The adapted
version of PSSIE has an excellent reliability score with an alpha coefficient of 0.88 and item
validity in the range of 0.51 to 0.89.

3.3. Demographic Variable
This study collects information regarding teachers' demographic variables through a personal
detail section. However, the name is not compulsory to maintain participant's anonymity.
Participants have to fill out their gender, age, education level, and teaching experience in
inclusive classrooms (in years). In addition, participants also need to tick one of the options
of training experience (yes/no) and type of school (public school/private school).

4.

Results

Table 2. described the result of ANOVA analysis regarding demographic variables and
perceived school support toward teacher efficacy. It can be seen that there is a significant
difference in teacher efficacy based on participants' age, education level, type of school,
training experience, and perceived school support. Meanwhile, gender and teaching
experience in inclusive schools do not affect teacher efficacy as there is no significant
difference.
Table 2. ANOVA Analysis of Factor Associated with Teacher Efficacy
Variable
Gender
Age
Education Level
Type of School
Teaching Experience
Training Experience
Perceived School Support

Variable Sig.
p
0.878
0.016*
0.045*
0.010*
0.470
0.000*
0.000*

F
0.024
3.474
2.706
6.793
0.845
14.455
129.978

Mean Square
61.215
59.659
60.078
59.955
61.118
58.589
43.614

There are mean differences of each category in the demographic variables. Teachers
in the age of 41-50 have the highest teacher efficacy while age 31-40 have the lowest. In
terms of the educational level, teachers who hold master degree qualification have the
highest teacher efficacy while diploma graduates have the lowest. These diploma graduates
in Indonesia are D1, D2, or D3 based on the year duration they complete the diploma.
Additionally, teachers who work in private inclusive primary schools have higher
teacher efficacy than public inclusive primary schools. If teachers receive training related to
inclusive education, they have more teacher efficacy in inclusive practice compared to those
who do not receive any training.
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Table 3. Mean Difference

Gender
Age

Education Level
Type of School
Teaching Experience in
Inclusive School
Training Experience

Variable
Male
Female
<31
31-40
41-50
>50
High School Graduates
Diploma
Bachelor
Master Degree
Public Inclusive School
Private Inclusive School
< 6 years
6-10 years
11-15 years
>15 years
Yes
No

Mean
57.61
57.75
58.08
56.06
60.43
56.90
60.18
56.00
57.24
60.90
56.43
58.69
57.37
58.32
59.05
60.00
59.47
56.23

Table 4. Regression Analysis of Perceived School Support toward Teacher Efficacy
Model
Constant
Perceived
School
Support

Standardized
Coefficients
Beta

Unstandardized Coefficients
B
40.597

Std. Error
1.545

0.604

0.053

0.536

t

Sig.

26.274

0.000

11.401

0.000

The regression analysis result shows a positive and significant effect of perceived
school support on teacher efficacy with F(1, 322) =129.978, p<0.01. This result illustrates
that teacher efficacy can be predicted by how much support the teacher perceived they get
from the schools. The higher level of support that the teacher contracts, the higher level of
their efficacy would be. In contrast, the less support teacher receive from schools. They are
most likely not having the efficacy to teach in the inclusive classroom. Through this analysis,
the regression equation can explain how much-perceived support can influence the change
of teacher efficacy. The equation was Y = 40.597 + 0.536X, which means the rise of one
score perceived school support can improve 41.133 teacher efficacy.

5.

Discussion

This study aimed to determine factors associated with teacher efficacy in inclusive practice,
including demographic variables and perceived school support. The hypothesis regarding
teacher efficacy factors is tested through statistical analysis ANOVA and regression method.
Results indicated that perceived school support affects teacher efficacy in inclusive practice.
In addition, demographic factors that significantly influence teacher efficacy are age,
education level, type of school, and inclusive training experience.
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Based on the first finding, perceived school support in implementing inclusive
education is shown to have a significant relationship with teacher efficacy. These results are
consistent with research conducted by Malak et al. [33], which states that teachers' selfconfidence in teaching inclusive classes is influenced by their views on the support provided
by the school. The findings per each dimension also show that there is a significant and
positive relationship between school support and (1) efficacy in providing inclusive
instruction, (2) efficacy in collaboration, and (3) efficacy in regulating behavior.
The number of participants who had high teacher efficacy (57.4%) was not much
different from participants in the moderate category (42.3%). This result shows that inclusive
primary school teachers in Indonesia believe they can teach inclusive students. On the other
hand, teachers in the medium category have sufficient confidence to teach but are not yet
fully competent in providing inclusive instruction, managing behavior, or collaborating.
Teacher efficacy, one of which is influenced by the training experience that has been
obtained [28]. This finding is consistent with participant training data, which is that less than
half of the participants (45%) have received training. Therefore, the training they get can
explain high teacher efficacy, while teachers who have not received training will have teacher
efficacy in the medium category.
Finding on the gender shows that teacher efficacy does not influence the teacher's
gender. It can be explained by the difference in people's willingness to help, and confidence
in teaching does not depend on whether they are female or male. Each person has an
unprecedented amount of efficacy regarding the inclusive system, despite their stereotypical
gender role. This finding is consistent with the previous research [20][21], which stated that
female teachers show a slightly higher teacher efficacy, but there is no significant difference
between females and males. In contrast, this study found that age can significantly affect
teacher efficacy in inclusive practice. The older the teacher, the more efficacy they have in
implementing inclusive education inside the classroom. However, this would only apply until
the teacher reached age 50 because it can be seen that there is a declining level of teacher
efficacy after age 51. These results are similar to prior research from [23][34] that states
teacher efficacy increases along with age. Therefore, teachers with older generations tend to
be more confident in teaching inclusive classrooms. This statement might be because when
people get older, they have more encounters with different types of students and grow wiser
personally and professionally.
Teacher efficacy of people who work in inclusive private primary schools is significantly
different with inclusive public primary school, with a higher level of teacher in private school.
This result is aligned with previous findings from Purbani [31], which stated that private
schools accept inclusive systems based on their willingness to help children with special
needs. It also leads to how all stakeholders, including principals, teachers, parents, and
school staff, respond to an inclusive system. Private schools are usually able to adjust their
curriculum and method to adjust students' needs. However, in the public system, inclusive
education is a new and compulsory concept. That is why teachers in inclusive public schools
are often not ready and perceive themselves as not competent enough to teach inclusive
classrooms, leading to a lower level of teacher efficacy.
In terms of education level, most teachers in this study were young, under 30 years of
age, and had the latest bachelor education. These findings indicate that inclusive schools
have followed national regulations from the government regarding the minimum requirements
for teacher academic qualifications, namely a minimum of diploma and bachelor [35]. There
are 5% of teachers with high school qualifications. Based on a short interview with one of the
school principals, teachers who graduated from high school graduates are still employed
because dealing with children with special needs requires patience and openness to new
experiences. Schools prefer to hire high school graduates and then be given a variety of
7
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inclusive teaching training, compared to accepting bachelor graduates with majors that are
not suitable for education. This result supports Yada et al. [36], which states that training will
have more effect on teacher efficacy than the level of education.

6.

Conclusion and Limitation

Based on the research results and discussion, it can be concluded that there are factors that
influence teacher efficacy, namely perceived school support, age, type of school, education
level, and training experience. Meanwhile, gender and teaching experience do not affect
teacher efficacy. There are several limitations in this study, namely the self-report method in
data collection, which can then be added to direct observation so that the data can be more
comprehensive. In addition, the sample selection method for future research can use random
sampling so that more participants from various provinces in Indonesia are involved. This is
useful for enriching the research data and obtaining an overview of variables from different
regions in Indonesia, both urban and rural.

References
Ahmmed, M. (2013). Measuring perceived school support for inclusive education in
Bangladesh: The development of a context-specific scale. Asia Pacific Education
Review, 14(3), 337–344. https://doi.org/10.1007/s12564-013-9263-z
Brackenreed, D. (2011). Inclusive education: Identifying teachers’ strategies for coping with
perceived stressors in inclusive classrooms. Canadian Journal of Educational
Administration and Policy, 1–36.
Campbell, J. (1996). A comparison of teacher efficacy for pre and in-service teachers in
Scotland and America. Education, 117(1), 2-12.
Chao, C. N. G., Forlin, C., & Ho, F. C. (2016). Improving teaching self-efficacy for teachers in
inclusive classrooms in Hong Kong. International Journal of Inclusive Education,
20(11), 1142–1154. https://doi.org/10.1080/13603116.2016.1155663
De Jager, T. (2013). Guidelines to assist the implementation of differentiated learning
activities in South African secondary schools. International Journal of Inclusive
Education, 17(1), 80–94. https://doi.org/10.1080/13603116.2011.580465
Febrian, L. (2017). Peran mediasi keterlibatan guru terhadap hubungan self efficacy guru
dalam pendidikan inklusif dengan dukungan instruksional guru sd di kelas inklusif.
[Tesis: Universitas Indonesia]
Forlin, C., & Sin, K. F. (2010). Developing support for inclusion: A professional learning
approach for teachers in Hong Kong. International Journal of Whole Schooling, 6(1),
7–26.
Grieve, A. M. (2009). Teachers’ beliefs about inappropriate behaviour: challenging attitudes?
Journal of Research in Special Educational Needs, 9(3), 173–179.
https://doi.org/10.1111/j.1471-3802.2009.01130.x
Hallahan, D., Kauffman, J., & Pullen, P. (2014). Exceptional learners an introduction to
special education, 13th Edition. Upper Saddle River, NJ: Pearson.

8

Proceedings of the 4th International Conference on Special Education (ICSE) 2021
SEAMEO Regional Centre for Special Educational Needs

Heiman, T. (2001). Inclusive schooling - Middle school teachers’ perceptions. School
Psychology
International,
22(4),
451–462.
https://doi.org/https://doi.org/10.1177/0143034301224005
Kristiana, I. F. (2018). Teachers’ self-efficacy in the implementation of inclusive education:
Literature review. Journal of Educational, Health and Community Psychology, 7(2),
139. https://doi.org/10.12928/jehcp.v7i2.8569
Kurniawati, F. (2014). Teachers’ attitudes, knowledge, and teaching strategies towards
students with special educational needs in primary inclusive education in Indonesia.
In University Medical Center Groningen. http://www.rug.nl/research/portal.
Lesha, J. (2017). Teachers’self-efficacy beliefs: the relationship between teachers’age and
instructional
strategies,
classroom
management
and
student
engagement. European Journal of Social Sciences Studies, 2(5), 217-226. doi:
10.5281/zenodo.1059115
Lipsky, D. K., & Gartner, A. (1996). Inclusion, school restructuring, and the remaking of
American
society.
Harvard
Educational
Review,
66(4),
762–796.
https://doi.org/https://doi.org/10.17763/haer.66.4.3686k7x734246430
Malak, M. S., Sharma, U., & Deppeler, J. M. (2017). Predictors of primary schoolteachers’
behavioural intention to teach students demonstrating inappropriate behaviour in
regular classrooms. Cambridge Journal of Education, 48(4), 495–514.
https://doi.org/10.1080/0305764X.2017.1364698
Minghui, L., Lei, H., Xiaomeng, C., & Potmešilc, M. (2018). Teacher efficacy, work
engagement, and social support among Chinese special education school teachers.
Frontiers in Psychology, 9(MAY), 1–8. https://doi.org/10.3389/fpsyg.2018.00648
Molbaek, M. (2017). Inclusive teaching strategies–dimensions and agendas. International
Journal
of
Inclusive
Education,
22(10),
1048–1061.
https://doi.org/10.1080/13603116.2017.1414578
Pas, E. T., Bradshaw, C. P., & Hershfeldt, P. A. (2012). Teacher- and school-level predictors
of teacher efficacy and burnout: Identifying potential areas for support. Journal of
School Psychology, 50(1), 129–145. https://doi.org/10.1016/j.jsp.2011.07.003
Permendiknas No. 70 tahun 2009 tentang pendidikan inklusif bagi peserta didik yang
memiliki kelainan dan memiliki potensi kecerdasan dan/atau bakat istimewa.
Jakarta: kelembagaan.ristekdikti.go.id diakses pada 4 April 2020
Purbani, W. (2016). Equity in the classroom: the system and improvement of inclusive
schools in Yogyakarta, Indonesia (A case study). US-China Education Review B,
3(7),
507–518.
http://www.davidpublisher.org/Public/uploads/Contribute/553deec237f4b.pdf.
Ross, J. A., Cousins, J. B., & Gadalla, T. (1996). Within-teacher predictors of teacher
efficacy.
Teaching
and
Teacher
Education,
12(4),
385–400.
https://doi.org/10.1016/0742-051X(95)00046-M
Smitta Moalosi, W., & Forcheh, N. (2015). Self-Efficacy Levels and Gender Differentials
among Teacher Trainees in Colleges of Education in Botswana. Journal Of
Education And Learning, 4(3). doi: 10.5539/jel.v4n3p1
9

Proceedings of the 4th International Conference on Special Education (ICSE) 2021
SEAMEO Regional Centre for Special Educational Needs

Sharma, U., Loreman, T., & Forlin, C. (2012). Measuring teacher efficacy to implement
inclusive practices. Journal of Research in Special Educational Needs, 12(1), 12–
21. https://doi.org/10.1111/j.1471-3802.2011.01200.x
Specht, J. A., & Metsala, J. L. (2018). Predictors of teacher efficacy for inclusive practice in
pre-service teachers. Exceptionality Education International, 28(3), 67–82.
https://ir.lib.uwo.ca/eei/vol28/iss3/6
Su, X., Guo, J., & Wang, X. (2018). Different stakeholders’ perspectives on inclusive
education in China: Parents of children with ASD, parents of typically developing
children, and classroom teachers. International Journal of Inclusive Education,
24(9), 948–963. https://doi.org/10.1080/13603116.2018.1502367
Subarno. (2016). Hubungan antara teacher efficacy dan strategi pengajaran pada guru
sekolah dasar inklusif negeri: ditinjau dari pengalaman mengajar guru di sekolah
inklusif.
[Skripsi,
Universitas
Indonesia].
UI
Library.
http://lib.ui.ac.id/detail?id=20430382&lokasi=lokal
Szumski, G., Smogorzewska, J., & Karwowski, M. (2017). Academic achievement of
students without special educational needs in inclusive classrooms: A metaanalysis.
Educational
Research
Review,
21,
33–54.
https://doi.org/10.1016/j.edurev.2017.02.004
Tschannen-Moran, M., & Hoy, A. W. (2001). Teacher efficacy: Capturing an elusive
construct.
Teaching
and
Teacher
Education,
17(7),
783–805.
https://doi.org/10.1016/S0742-051X(01)00036-1
Tschannen-Moran, M., Hoy, A. W., & Hoy, W. K. (1998). Teacher efficacy : Its meaning and
measure. American Educational Research Association, 68(2), 202–248.
http://www.jstor.org/stable/1170754
Undang-undang Nomor 20 Tahun 2003 Tentang Sistem Pendidikan Nasional. Jakarta:
Departemen Pendidikan Nasional.
Undang-undang RI Nomor 14 Tahun 2005 Tentang Guru dan Dosen. Jakarta: Sekretariat
Negara Republik Indonesia
Verma, G. K., Bagley, C. R., & Jha, M. M. (2007). International perspectives on educational
diversity and inclusion: Studies from America, Europe and India. In International
Perspectives on Educational Diversity and Inclusion: Studies from America, Europe
and India. https://doi.org/10.4324/9780203961339
Winter, E., & O’Raw, P. (2010). Literature review of the principles and practices relating to
inclusive education for children with special educational needs. The national council
for special education was established under the education for persons with special.
September 2017.
Yada, A., Tolvanen, A., & Savolainen, H. (2018). Teachers’ attitudes and self-efficacy on
implementing inclusive education in Japan and Finland: A comparative study using
multi-group structural equation modelling. Teaching and Teacher Education, 75,
343–355. https://doi.org/10.1016/j.tate.2018.07.011

10

Proceedings of the 4th International Conference on Special Education (ICSE) 2021
SEAMEO Regional Centre for Special Educational Needs

You, S., Kim, E., & Shin, K. (2019). Teachers’ belief and efficacy toward inclusive education
in early childhood settings in Korea. Sustainability, 11(5), 1489.
https://doi.org/10.3390/su11051489
Zakaria, N. A., & Tahar, M. M. (2017). The effects of inclusive education on the self-concept
of students with special educational needs. Journal of ICSAR, 1(1), 25–31.
https://doi.org/10.17977/um005v1i12017p025

11

